WESTMINSTER INTERNATIONAL SCHOOL

[image: image1.png]



PRIMARY PROGRAMME

2005/6
Via di Goletta 1, Pisa 56121, Italy

Telephone (39) 050 2200754

Cellular     (39) 347 3662663

Email Westminster@csinfo.it
Web-site : westminsterinternationalschool.org

Partita Iva : 01548480506

PRIMARY PROGRAMME

CONTENTS
The Curriculum

The Primary Years Programme
Evaluation

Inquiry Based Learning

Core Curriculum Areas

PYP Themes

Language Arts


Mathematics


Science and Technology


Social Studies


Personal, Social and Physical Education (PSPE)


Physical Education

Personal and Social Development



Kindergarten



Year 1 Student Competencies



Year  2 Student Competencies



Year 3 Student Competencies



Year 4 Student Competencies



Year 5 Student Competencies

Information Technology

Art and Design

Music 

Drama
Foreign Languages

Westminster International School Programme of Inquiry – Overview

THE CURRICULUM
A school Curriculum is the arrangements that a school makes for students’ learning and development.    As well as course content, student activities, teaching approaches and strategies, it also dictates the ways in which teachers and classes are organized.

In developing and planning for Programmes at each level we recognize that :

· Students begin primary school with established knowledge

· Students can have different approaches to learning

· Not all students progress at the same rate

The WIS Primary Curriculum aims to broaden and deepen students’ knowledge and understanding while proceeding from the individual’s starting point.  We recognize that literacy and numeracy development are vitally important in the early years of a child’s schooling and advocate the integration of these skills across all curriculum areas.   At the same time, we acknowledge that students need to be provided with literacy and numeracy tools which will allow them to develop understanding in all areas.   Specific teaching of key skills and concepts in Language Arts and Mathematics will allow this to take place.

At WIS we perceive that the role of schools is changing.   The expansion of knowledge and the advance of technology have made us question the appropriateness of traditional methods of teaching and learning for students attending school in the 21st century.   Our students will be confronted with a bewildering and often overwhelming quantity of information and will need to be developing the skills and attitudes that will give them confidence to make sound judgements and appropriate choices.

It is for this reason that  we have adopted  a comprehensive inquiry-based curriculum  that will provide all students with the opportunities to develop the skills to help them become citizens of the future.  At WIS the Primary Curriculum will be delivered to coincide with the International Baccalaureate Organization’s Primary Years Programme (PYP), as we are working towards the implementation and finally authorization to offer this programme
THE PRIMARY YEARS PROGRAMME
The Primary Years Programme (PYP) is an international curriculum for children in the 3-12 year age range.   This curriculum caters for the development of the whole child in all areas of learning.   The PYP approach encompasses social, emotional, physical and cultural needs, as well as, supporting a strong academic Programme for all students.


Rationale


The Primary Years Programme offers a comprehensive approach to teaching and learning.  It provides a curriculum model that incorporates guidelines on what students should learn, on teaching methodologies and on assessment strategies.

This model is expressed through three inter-related questions:

· What do we want to learn?


Written Curriculum

· How best will we learn?



Taught Curriculum

· How will we know what we have learned?
Learned Curriculum

What do we want to learn?


Written Curriculum

The PYP Curriculum incorporates five essential elements.

· Concepts

· Skills

· Attitudes

· Action

· Knowledge

Concepts
What do we want students to understand?

The inquiry units are driven by eight key concepts or questions.   They are the core of the study of each broad unit and allow teachers and students to take their inquiries from what they already know to a plane of far greater understanding and perspective.   The key questions form a research tool that provides all students with a key to the discovery of a new body of knowledge.


Form



What is it like?

Function


How does it work?


Causation


Why is it like it is?


Change



How is it changing?


Connection 


How is it connected to other things?


Perspective


What are the points of view?


Responsibility


What is our responsibility?


Reflection


How do we know?

Skills
What do we want the students to be able to do?

The trans-disciplinary skills acquired as a result of structured inquiry are:

Thinking, communication, social, research and self-management

Attitudes
What do we want the students to value and feel?

The PYP promotes tolerance, respect, integrity, independence, enthusiasm, empathy, curiosity, creativity, co-operation, confidence, commitment and appreciation.

Action
How do we want students to act?

Students are encouraged to reflect to choose wisely and to act responsibly with their peers, school staff and in the wider community.
WRITTEN CURRICULUM – Essential Elements

	CONCEPTS
	SKILLS
	ATTITUDES
	ACTION

	Function
	Thinking
	Tolerance
	Reflection

	Causation
	Social
	Respect
	Choice

	Change
	Research
	Integrity
	Responsible action

	Connection
	Self-management
	Independence
	

	Perspective
	
	Enthusiasm
	

	Responsibility
	
	Empathy
	

	Reflection
	
	Curiosity
	

	
	
	Creativity
	

	
	
	Co-operation
	

	
	
	Confidence
	

	
	
	Commitment
	

	
	
	Appreciation
	


Knowledge
The PYP identifies a body of knowledge to be studied by all students across the main curriculum areas of Languages, Mathematics, Social Studies, Science and Technology, The Arts, Person, Physical and Social Education (PSPE).

Six guiding questions are used to integrate subject knowledge across all areas.

· Who are we?

An exploration of the nature of the self;  of our beliefs and values; of personal health: physical, mental, social, spiritual;  of our families, friends, communities and cultures;  of our rights and responsibilities;  of what it means to be human.

· Where are we in place and time?

An exploration of our orientation in place and time; of our personal histories and geographies; of history and geography from local and global perspectives; of our homes and journeys – actual and spiritual;  of the greater journeys of human-kind – the discoveries, explorations and migrations;  of human achievements and the contributions of individuals and civilizations; of the descent and ascent of human-kind;  of the state of the race.

· How do we express ourselves?

An exploration of the ways in which we discover and express our nature, ideas, feelings, beliefs and values through language and the arts.
· How does the world work?

An exploration of the physical and material world;  of natural and man-made phenomena; of the world of science  and technology.

· How do we organize ourselves?

An exploration of human systems and co9mmunities; of the world of work, its nature and its value; of employment and unemployment and their impact, both personal and global.

· How should we share the planet?
An exploration of our rights and responsibilities as we strive to share finite resources with other people, with other species; of individuals and communities, human and animal; of the relationships within and among them.

EVALUATION

All assessment of student work in  the PYP is carried out at a school or classroom level.   There are no externally-set or externally-marked examinations as part of the WIS PYP curriculum.

Assessment consists of:

Formative assessment which is linked with daily learning and helps teachers and students to establish what the students already know.   This knowledge is essential in the planning of the next stage in their learning.

Summative Assessment which happens at the end of the teaching and learning process.   Opportunities are given to all students to demonstrate what they have learned.

A wide range of school based assessment techniques are used across all class levels.  These will include writing samples, structured observations and performance tasks assessed by teachers and in many areas, student self-assessment.   Conferences will be an important part of this assessment process.  Student/Teachers, Teacher/Parent and Student/Parent conferences will take place.

The Portfolio

The Student Portfolio is an important part of the PYP evaluation process.   The Profile will give an overview of student achievement and accomplishment as they progress through the curriculum.   Teachers and students will work together to decide on the make-up of the portfolio.  A typical folio will contain :

· Examples of the student’s work

· Information about the student – e.g. special achievements, extra curricular activities, etc

· A self-evaluation by the student

Independent Exhibition Project

Year 5 Students will be required to complete an independent inquiry project under the guidance of the class teacher.   Prior to commencing the inquiry, students will be required to discuss their project theme with their class teacher.

Standardized Testing

Students in Year 2 take standardized tests.   These tests are used to give a “snapshot” of the relative position of students in relation to their peers in other schools.    The tests can give information on strengths and weaknesses in basic skills.   They are not included as part of the overall assessment and reporting information on a student’s official school records.
Assessment – Italian

WIS prepares Italian students for their national examination and follows the guidelines set down by the Italian Minister of Education.
INQUIRY BASED LEARNING
Inquiry is a method of learning in which students are encouraged to recognize and state problems, to ask questions about these problems in a manner that allows them to pursue answers and to recognize that these answers are both the final product and the starting point for further study.

Herron, M>P> (1971)

The WIS Primary Curriculum is an inquiry-based approach to learning and teaching.   Inquiry-based units of study are the focus for learning in all areas and when appropriate in other curriculum areas.   Students will experience what it is like to think and act like a historian, scientist, engineer or a mathematician.   Within each area or theme students and teachers identify together what they want to know, what they already know, what they need to know and how best they might find that out.

There is increased emphasis on :

· Real life situations

· Decision making

· Problem solving

· Research

Inquiry Learning encourages students to:

· Be active and motivated learners

· Be risk takers

· Become flexible and adoptive thinkers

· Learn from other people’s questions
· Respect other people’s knowledge

· Satisfy their natural curiosity

· Take charge of their own learning

· Develop different learning styles

CORE CURRICULUM AREAS

PYP Themes

The six organizing themes at each year level form the basis of study for students at WIS.   They are trans-disciplinary in nature, where subject knowledge, whether it is mathematics, music or social studies are utilized to arrive at an understanding of the six organizing themes.   Around forty percent of the curriculum is covered by the themes.  Key areas of mathematics and language arts that are not addressed through a unit are “sequestered” or taught independently, with the driving force being enquiry.

The educational criteria used for selecting the following units of study were that they must be significant, relevant, engaging and challenging.

Note : Theme Matrix – Appendix 1.

LANGUAGE ARTS
WIS has adopted a Holistic approach in the teaching of language arts.   This is based on the belief that children learn language through using language.   All areas of language – reading, writing, speaking and listening are interdependent and are taught and learned simultaneously.  Reading and writing are not taught in isolation.   Instruction involves children in all modes of communication:  reading, writing, listening, speaking, observing, illustrating, experiencing and doing.

Language is seen as involving learning language itself, learning about language and learning through language.  It is the major connecting element across the curriculum.   Learning to read and write is a natural process that develops in an environment where reading is meaningful and functional.   Comprehension and the production of oral, written and other non-verbal language are all part of one process.

Reading

Students will expand their reading skills further by developing their usage of phonics, contextual and structural cue and other reading strategies.

Students will be exposed to a wide range of media in the school environment, including newspapers, brochures, advertisements, charts, lists, magazines, big books, pupil books, DVDs, videos, cassettes, posters, articles, information technology (internet/email) and catalogues.   Students should learn to recognize different story elements such as characterization, setting, and plot.

Students will improve their comprehension skills through developing skills such as identifying the main idea and details, predicting outcomes and sequencing, and read and retell.

Literature

Literature is an integral part of the curriculum.  The exposure to quality literature is of fundamental importance in the Language Arts curriculum.   Literature can be based on fiction or fact and includes texts from all aspects of the written, spoken and visual media.  Students are encouraged to experience all forms of literature.   Examples include picture story books, traditional stories, big books, newspapers, magazines and pictorials, cartoons and posters, novels, plays, poetry, living books, biographies, films and documentaries and students own story telling and writing.
Forms of literature are not only enjoyed they are also discussed and analyzed, compared and contrasted.   It is through writing, reading and responding to literature that students extend their understanding of themselves and the world they live in.  The Library is a major link in a literature-based language Programme.

Students should experience different genres of literature, for example:

· Nursery Rhymes

· Picture Books – participation books, I Spy

· Fables

· Fairy Tales

· Non-fiction

· Legends

· Myths

· Biographies

· Science Fiction

· Modern Novels

· Plays

· Poetry

· Cartoon and Comic Books

Writing

Students will write for a broad range of purposes and for different audiences using a variety of presentation formats.   They will experience the writing process and learn brain-storming, mind-mapping, planning, drafting, revising, editing and publishing techniques, amongst others.   Through this process, skills such as punctuation, sentence construction, paragraphing and other grammatical concepts will be taught.

Spelling and Vocabulary
Spelling activities are a natural consequence of reading and writing.  Spelling words are taken from  vocabulary used across the curriculum and from the student’s own writing.  Children get impressions of spelling through reading but it is in their writing where they are compelled to look into words to see how they are formed.   Both British and American spellings are acceptable but children are encouraged to be consistent in the same piece of writing.  Teachers aim to develop awareness in the difference.

Speaking and Listening is developed through discussion, reading and usage of new words in a meaningful context.

Strategies

As students gain proficiency as effective speakers, listeners, readers, viewers, writers and thinkers they will develop strategies that will help them to become capable communicators.   To create and comprehend texts, students need to learn a range of strategies.

Strategies for speaking and listening include:

· Monitoring understanding and listening for cues, such as key words

· Identifying and staying on the topic, taking turns and making relevant comments in dialogues, small and large group discussions

· Rehearsing, drafting, reviewing, editing and delivering formal presentations

Strategies for reading include:

· Techniques such as reading the cover and contents pages when selecting texts

· Predicting, checking, confirming and self-correcting using the students’ own knowledge of a topic

· Browsing, skimming and scanning for key words and content

· Using computer technology

Strategies for writing include:

· Rehearsing, brain-storming, drafting, reviewing, editing and publishing

· Using word processing and graphics Programmes to publish texts

· Using phonetic, visual and morphemic strategies when spelling

· Consulting resources

Core and Course Material

Kindergarten

Core Materials

Oxford Reading Tree  Emergent Levels

Individual Reading Programme

Classroom Libraries

Year 1

Core Materials

Oxford Reading Tree Emergent/Early Levels

Individual Reading Programme

Classroom Libraries

Year 2

Core Materials

Oxford Reading Tree Early to Fluent Levels

Individual Reading Programme

Classroom Libraries

Year 3
Core Materials

Oxford Reading Tree /Tree Tops
Individual Reading Programme

Class Libraries

Year 4

Core Materials

Oxford Reading Tree / Tree Tops
Individual Reading Programme

Class Libraries
Year 5

Core Materials

Oxford Reading Tree / Tree Tops
Individual Reading Programme

Class Libraries

Recommended Literature
Freckle Juice: Judy Blume

Romana the Brave: Beverly Cleary

Olga Da Polga series: Michael Bond

The Breadwinner: Deborah Ellis

The Iron Man: Ted Hughes

The Wreck of the Zanzibar: Michael Morpurgo

Ties That Bind, Ties That Break: Lensey Namioka

Harry Potter Series. J K Rowling

The Lord of The Rings. J.R.R Tolkien.

Matilda. Roald Dahl

The BFG. Roald Dahl

Hairy Maclary from Donaldson’s Dairy. Lynley Dodd

Charlie and the Chocolate Factory. Roald Dahl

The Adventures of Captain Underpants. Dav Pikey

Artemis Fowl. Eoin Colfer

Chinese Cinderella. Adeline Yen Mah

The Hobbit. J.R.R Tolkien

The Twits. Roald Dahl

The Lion, The Witch and The Wardrobe. C. S. Lewis

Double Act. Jacqueline Wilson

Holes. Louis Sachar

Molly Moon’s Incredible Book of Hypnotism. Georgia Byng

The Very Hungry Caterpillar. Eric Carle

Green Eggs and Ham. Dr Seuss

Secrets. Jacqueline Wilson

Vicky Angel. Jacqueline Wilson

The Cat in the Hat. Dr Seuss

The Dare Game. Dr Seuss

Whale Rider. Witi Ihimaera

Bad Girls. Jacqueline Wilson

The Illustrated Mum. Jacqueline Wilson

Northern Lights. Philip Pullman

The Witches. Roald Dahl

Charlotte’s Web. E B White

Dustbin Baby. Jacqueline Wilson

Badjelly the Witch. Spike Milligan

James and the Giant Peach. Roald Dahl

Fantastic Mr Fox. Roald Dahl

Winnie the Pooh. A A Milne

George’s Marvellous Medicine. Roald Dahl

Why Do Dogs Sniff Bottoms? Dawn McMillan & Bert Signal

Girls Out Late. Jacqueline Wilson

The Princess Diaries. Meg Cabot

The Bad Beginning. Lemony Snicket

Black Beauty. Anna Sewell

The Little Yellow Digger. Betty & Alan Gilderdale

Just Crazy. Andy Griffiths

Deltora Quest – The Forest of Silence. Emily Rodda

Girls in Tears. Jacqueline Wilson

The Famous Five – Five on a Treasure Island. Enid Blyton

Tomorrow When The War Began. John Marsden

Where the Wild Things Are. Maurice Sendak

Buddy. V. M. Jones

Tongue-Tied. Paul Jennings

Skeleton Key. Anthony Horowitz

Hatchet. Gary Paulsen

Tom’s Midnight Garden: Philippa Pearce
The Great Elephant Chase: Gillian Cross 
MATHEMATICS
Core Programme

WIS has adopted Silver Burdett and Ginn as the core Programme for the mathematics curriculum in Kindergarten, through to Year 5. Year 3 students are introduced to Investigations in Number, data and Space.  The Silver Burdett and Ginn Programme is based on the premise that students are individuals and all are capable learners.   Students are encouraged to think in their own ways and develop their mathematical understandings in a context that is meaningful to them.   Students in Year 5 are using a variety of materials and resources that continue to promote the investigative and problem solving approach.  “Investigations in Number, Data and Space” will be the source of most activities and concept development.

 At all levels it is understood that there are basic concepts that need to be mastered before a student can proceed to the next level of understanding.   This table of concepts is shown at the end of this section.   The table gives an indication of the key mathematical concepts that are introduced and maintained at each year level.   However, it must be understood that the learning and understanding of mathematical concepts is ongoing and learning rates in mathematics vary considerably.   There is a wide variation in the number of experiences and the time needed for a concept to be grasped.

Purpose

The purpose of the WIS Primary Mathematics Programme is to prepare each child for the mathematical skills that are applicable to daily life, as well as the mathematical needs for continuing education by :

· Providing a full range of mathematical learning experiences for all children
· Giving all children the opportunity to acquire basic mathematical skills and concepts for every day needs

· Fostering confidence in and enjoyment of mathematics, and to enhance the children’s natural curiosity about their surrounding world.

· Fostering a positive attitude and interest in mathematics providing opportunities for all children to experience success.

Implementation

In order to achieve the goals of the Primary Mathematics curriculum, the faculty will employ a variety of teaching strategies.   Children’s mathematical experiences must be closely linked with recent, real and concrete experiences.   Emphasis will be placed upon the use of concrete materials in the teaching of mathematical concepts, as active learning is the foundation of understanding.    As the students progress through the Primary years, they will advance from using mathematical concepts in concrete situations through to abstraction.

Technology

The sensible use of technology in concept development is encouraged as well as technology assisted approaches to problem solving, modeling and investigative activities.   The extent to which technology is used, is guided by the degree to which these tools assist the students to learn and do mathematics.

Resources

Each year level will draw from a variety of core materials, which will be supplemented by a wide array of manipulative and resources.   This includes provision for students in need of enrichment or reinforcement of key concepts.

Kindergarten

Silver Burdett and Ginn Kindergarten (Core)
Year 1

Silver Burdett and Ginn  Year 1 (Core)
Year 2

Silver Burdett and Ginn  Year 2 (Core)
Year 3

Silver Burdett and Ginn  Year 3 (Core)

Investigations in Number, Data and Space
Year 4

Silver Burdett and Ginn Year 4 (Core)

Investigations in Number, Data and Space
Year 5

Silver Burdett and Ginn Year 5 (Core)

Investigations in Number, Data and Space

Problem Solving

It is widely recognized that one of the key elements in developing an understanding of mathematics and its application to every-day living is the ability to solve non-routine problems which require some degree of independent judgement, logic, originality and creativity.

Problem solving is itself a process that depends on many other processes.   It is a way in which students can learn and develop independence in learning.  As children gain experience and confidence in their ability to solve every-day problems they come to accept a responsibility for their own learning.   Problem solving does not only apply in mathematical situations but in all areas of every-day living.  Problem solving can provide the link between learning and the day-to-day realities of the world.

In order to develop a common vocabulary and approach with regard to problem solving, a strategy known as QDPAC has been implemented in the primary years.  It is a logical, step-by-step method which requires complete analysis of problems, resulting in enhanced understanding of solutions.

QDPAC is a five-step plan which includes:

Q (Question)

What question(s) is the problem asking?




Clear, concise vocabulary is important.

D (Data)

What data is necessary to find a solution?

P (Plan)

What kind of plan can be used to find a solution?




Plans may include:

· Choose an operation

· Act it out

· Draw a picture

· Make a chart or list

· Make a graph

· Use trial and error
· Guess and check

· Look for a pattern

· Work backward

· Use logic

A (Answer)

Use the data and plan to find an answer

C (Check)

Check your answer to make sure it makes sense.

SCIENCE and TECHNOLOGY
Science

The Primary Science Curriculum aims to develop a deep understanding of scientific concepts and principles.   It also recognizes the need to encourage confidence and enjoyment of this subject.   The curriculum is centred upon an inquiry-based approach in which students are actively involved in practical activities and at the same time practicing higher order and critical thinking.   In addition, the curriculum will also develop the following scientific skills:

· Observing

· Investigating

· Comparing and Contrasting

· Measuring

· Classifying

· Data Handling
· Predicting

· Recognizing Relationships and Patterns

· Hypothesizing
· Inferring and Evaluating

The activities and skills described here will be learning through a range of specific topics chosen from within the four strands: living things; earth and space; materials and matter; forces and energy.   There will be an emphasis on the safe and sensible handling of scientific equipment throughout the curriculum.   The curriculum is not based upon a set text, but derived from a variety of resources in order the meet the needs and interests of our students.

Technology

Technology is a term that refers to the equipment and processes people use to enhance, maintain, manipulate and modify the environment and resources to support human endeavour.   It involves the purposeful application of knowledge, skills, equipment, materials and information to create useful products.

People come into daily contact with a wide variety of both simple and complex technologies – in the home and workplace, through health services, transport and communication, and in leisure activities.   Technology is applied in areas such as food production and processing, transport, manufacturing, management and entertainment.

Technology education gives students the knowledge and skills to produce quality products that solve problems or meet needs.   It involves students studying mechanical, electronic, electrical and other technological systems and also examining the effects of particular technologies or processes has on society and the environment.

Technology education Programmes should provide students with the challenge of designing and producing products that satisfy the needs of the user and the wider community.

Goals of technology education
Technology education aims to develop in students :

· A systematic and creative approach to generating technological solutions

· The knowledge and skills to use a variety of equipment and resources

· An understanding of the principles for safely operating equipment

· The ability to explore and assess the past and potential consequences of using technology

· A sense of self-confidence and self-sufficiency in dealing with technology

Technology education Programmes should ensure that students experience the “making or doing” part of technology : solving a problem or meeting a need by creating a product.  Students also need to be aware of the characteristics and needs of the context into which the produce must fit and how the equipment they use functions.

Technology framework structure

Technology has three stands of learning :

· Materials

· Information

· Systems

These strands provide a content framework for planning technology Programmes in schools and for assessing and reporting on student learning.

Phases of the technology process

Each strand has four phases, collectively called the technology process.   The phases are:

· Investigating

· Designing

· Producing

· Evaluating

Implementation

Technology is linked into the PYP curriculum area and as such could be integrated with any of the core learning areas or specialist subjects.  Learning in Technology, at all levels should involve students in using the technology process to solve real problems.   Teachers should ensure that a balance between the three strand areas is maintained.   Each of these areas should be treated at each year level however emphasis on a particular strand may vary from year to year.
It must be stressed at each level that it is the technology process that is important and not the finished product.

SOCIAL STUDIES
The Social Studies curriculum is an inquiry-based approach to learning and teaching about History, Geography and Society.   Inquiry-based units of study are the focus for learning.   Students will experience what it is like to think and act like a historian, a geographer or a social scientist.  Students and teachers identify together what they want to know, what they already know, what they need to know and how best they might find that out.

Increased emphasis on :

· Real life situations

· Decision making

· Problem solving

· Research

Develop skills in:

· Communication

· Creative thinking

· Decision making

Through specific topics, the curriculum components of Content, Concepts, Attitudes and Skills are implemented and developed.

CURRICULUM COMPONENTS

Content





Attitudes

Environmental Studies



Pride in Learning

Physical Geography



Curiosity

History





Joy in Learning

Map Skills
`



Stewardship

Italy





Self-Esteem

Different Countries



Empathy

Human Relations



Appreciation of Cultures

Concepts




Skills
Change





Thinking
Scarcity





Research
Conflict





Self management
Culture

Self-Identity

Similarities and Differences

Cause and Effect

Points of View

Awareness of Past

Space

Society
Chronology

Location

Roles

Heritage

Stewardship

Citizenship

PERSONAL SOCIAL AND PHYSICAL EDUCATION (PSPE)

Personal, Social and Physical Education (PSPE) Programme provides experiential education which enables students to develop their gifts and potential to grow and mature, both physically and in terms of character development 

Westminster International School : Philosophy and Objectives
The PSPE curriculum is an integrated study and is part of the curriculum at each year level of the primary school.   PSPE is designed to further develop personal, physical and social skills.

Goals

· To encourage students to develop a better understanding of their physical and emotional capabilities and limitations

· To give all students opportunities to experience a wide range of activities in the areas of the arts, physical education and sport, health and nutrition and personal and social development

· To encourage students to explore and generate ideas in a range of artistic, physical and social environments

· To develop skills that are transferable to any instructional or learning setting

PSPE aims to promote :
· Positive communication

· Negotiation and compromise

· Sharing

· Problem-solving

· Group decision-making

· Assertiveness, where appropriate

· Empathy

· Tolerance

· Perseverance and commitment

· Respect for self and others

· Co-operation

· Honesty

These aims will be achieved through the physical education curriculum as well as by the class teacher in the regular classroom setting.

Strands

There are two main strands to the PSPE curriculum :

Strand 1

Physical Education/Major sports

Strand 2
Integrated Studies : The Arts, Personal and Social Education, Design and Technology, Health and Nutrition

The modules offered at each Primary school level are outlined in the following tables :

Modules

Strand 1

Physical Education

· Co-operative Games

· Fitness

· Gymnastics
· Minor Games

· Movement and Dance

· Fencing

Major Sports

· Athletics


(Teaching these skills
· Basketball


and rules of these games
· Hockey



to broaden the child’s
· Soccer



awareness)
· Cricket
· T-Ball
Strand 1 is taken by a specialist teacher

Strand 2

The Arts

· Music – recorders, musical appreciation

· Art/Craft  - 3D crafts

· Puppetry

· Drama – role play, productions

Personal Development

· Self esteem

· Relationships

· Emotions

· Responsibilities

Health and Nutrition
· Safety

· Food – nutrition, preparation (cooking)

· Our bodies

· Looking after ourselves

Units in Strand 2 will be integrated across other curriculum areas as part of the PYP.   Music will be taken by a specialist teacher.
The remaining units will be taken by class teachers.   Teachers will integrate these units into their curriculum where appropriate.   Care will be taken to give all the children in all classes experience in these areas.
PHYSICAL EDUCATION
AIMS
· To provide a physical education programme that is inclusive, and promotes sound physical development and the acquisition and development of individual skills
· To contribute to the school’s health education programme
· To provide opportunities for students to pursue interests through a variety of after-school activities
· To provide a clearly articulated and demonstrated programme of social/emotional development and support
OBJECTIVES

To develop body awareness, quality of movement and co-ordination of all parts of the body

To encourage enjoyment of, and curiosity in, the acquisition and development of physical skills and concepts

To promote the development of confidence, helping children take the initiative in decision making

To develop imagination and provide opportunities for co-operating with others in order to meet practical challenges and the expression of ideas.

To consolidate and apply appropriate cognitive concepts covered in other areas of the curriculum

To enable children to acquire the necessary skills, techniques and concepts involved in individual sports and team games

To help children develop their desire to be physically active and to understand the means by which to maintain a healthy body through all stages of life

To provide opportunities, through participation, contribution and co-operation, to develop positive personal qualities

COURSE STRUCTURE

· Kindergarten through Year 2 30 minutes per week
· Year 3 through Year 5           60 minutes per week
COURSE CONTENT

· Body Management
· Team Games
· Health Related Exercise
· Gymnastics
· Movement and Dance
· Athletics
· Ball skills
· Net games
P.E. KIT AND NON-PARTICIPATION REQUIREMENTS

· All pupils should have the appropriate WIS PE kit for lessons.   Please see uniform in Parents Handbook

· All pupils who are attending school are expected to participate in PE.  There are a number of ways of reducing the level of exercise and, during the recovery phase of illness, exercise can be extremely beneficial.   Please note that prolonged illness/injury must be covered by a medical note from a registered doctor.

PERSONAL and SOCIAL DEVELOPMENT
Introduction

The area of personal and social development is considered an important part of the primary curriculum.  The philosophies of the whole school Social and Emotional Curriculum state how important it is for our students to be comfortable in an environment where they can build up their self-esteem and develop intra-personal and inter-personal skills, creating a positive environment where children feel safe and learn to feel good about themselves is a priority and a challenge.

The personal development curriculum will focus on effective relationships including family, social and personal and those related to school.  We will also examine personal and community expectations associated with friendships and relationships.

A sense of identity will also be developed through belonging to social and cultural groups.   The role of social, cultural and international perspectives in shaping how individuals see themselves will be examined.   The implementation of this curriculum unit will be varied.  Some of the goals will be achieved through incidental treatment as part of the PYP curriculum areas.  Some will be taken as stand-alone units.    Many of these goals will be ongoing.

The following list of personal and social goals and competencies are a guide as to what each year level will cover during the year.

Kindergarten

Student competencies

PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining self-awareness



Recognize special personal traits as well as

Identifying a positive, realistic self-concept and self-respect.
Developing Positive Attitudes
Describe what attitude means and recognize what are positive work habits, skills and attitudes

Making Healthy Choices
Describe how exercise and nutrition affect their mental health.
Respecting Others
Recognize special or unusual characteristics about others.   Describe the roles and contributions of worker in school, home and the community.
Gaining Responsibility
Describe responsibilities they have at home.  Explain how increased self-discipline and responsibility for their own behaviour leads to an enhanced learning situation.

Developing Relationship Skills


Describe what co-operation is.
Resolving Conflicts
Describe feelings they have in various situations.
Making Effective Decisions


Describe decisions they make by themselves.
Applying Effective Study Skills
Describe how they plan to do a school assignment.
Setting Goals




Describe what they would like to become.
Learning Effectively



Describe their favourite subject.
Year 1

Student competencies

As well as maintaining the goals set in the previous year, students in Year 1 will be expected to set new personal and social goals.
PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining self-awareness



Recognize and describe happy and sad feelings.
Developing Positive Attitudes
Describe what they think is positive about themselves.
Making Healthy Choices



Describe how they care for their physical health.
Respecting Others
Recognize commonalties and uniqueness in themselves and others.
Gaining Responsibility
Recognize their abilities to perform specific tasks.
Developing Relationship Skills
Describe the process of making and keeping a friend.
Resolving Conflicts



Describe why listening is important.
Making Effective Decisions
Recognize why some choices are made for them.
Applying Effective Study Skills


Recognize some benefits of learning.
Setting Goals




Describe a goal.
Learning Effectively
Describe types of situations that make learning difficult for them.
Year 2
Student competencies

As well as maintaining the goals set in previous years, students in Year 2 will be expected to set new personal and social goals.
PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining Self-awareness
Describe themselves accurately to someone who does not know them.  Recognize that feelings, goals, and behaviours are inter-related.
Developing Positive Attitudes


Discuss two skills they have.
Making Healthy Choices



Describe how they relax when feeling stressed.
Respecting Others



Describe what they like about other people.
Gaining Responsibility



Describe the responsibilities of adults they know.
Developing Relationship Skills
Recognize how their actions affect others.  Recognize that individual’s effectiveness is directly related to the ability to work co-operatively with others.
Resolving Conflicts
Recognize differing ways they talk with friends and acquaintances compared to a teacher or person in authority.
Making Effective Decisions
Recognize that decisions have consequences and that there are different kinds of decisions they have to make.
Applying Effective Study Skills
Realize that effective note-taking can help them learn more.
Setting Goals
Describe the difference between short and long term goal setting and recognize the factors that influence choice of personal goals (i.e. feelings, values, attitudes, interests, abilities, likes, dislikes, and environmental conditions).
Learning Effectively
Describe types of situations that make learning easy.  Identify that school experiences and learning help to develop skills and behaviours needed for life and work.
Year 3

Student competencies

As well as maintaining the goals set in previous years, students in Year 3 will be expected to set new personal and social goals.
PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining Self-awareness
Analyze how characteristics and traits develop.  Recognize that personal interests and abilities are considerations in the choice of work roles.

Developing Positive Attitudes
Recognize that they are important to themselves and others.

Making Healthy Choices



Describe ways their bodies are special.
Respecting Others
Describe and appreciate differences in others in terms of interests, aptitudes, abilities and achievements.
Gaining Responsibility



Describe their responsibilities as students

Developing Relationship Skills
Evaluate how what they say affects others’ actions and how what others say affects their actions.
Resolving Conflicts
Describe methods that lead to effective co-operation with children and adults.
Making Effective Decisions
Describe why they might want to change a decision and recognize when it is or is not possible to change.   Identify the main decision-making and problem-solving processes.
Applying Effective Study Skills


Describe why listening is important in learning.
Setting Goals




Learn to set short-term educational goals.
Learning Effectively



Recognize that people learn in different ways.
Year 4

Student competencies

As well as maintaining the goals set in previous years, students in Year 4 will be expected to set new personal and social goals.
PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining Self-awareness



Specify personal characteristics they value.
Developing Positive Attitudes


Define “values” and define their own.
Making Healthy Choices
Determine situations that produce unhappy, angry, or anxious feelings and describe how they deal with these feelings.
Respecting Others
Specify personal characteristics they value in others.
Gaining Responsibility
Describe ways to express feelings in a socially acceptable manner.
Developing Relationship Skills
Recognize cultural differences and describe ways to accept these differences.
Resolving Conflicts
Evaluate ways others listen and express thoughts and feelings to them.
Making Effective Decisions


Apply a decision-making process.
Applying Effective Study Skills
Recognizing the importance of completing assignments.
Setting Goals




Value learning both in and out of school.
Learning Effectively
Recognize differences in the way they learn for different subjects, settings, and objectives.
Year 5
Student competencies

As well as maintaining the goals set in previous years, students in Year 5 will be expected to set new personal and social goals.
PERSONAL/SOCIAL GOALS


STUDENTS WILL BE ABLE TO

Gaining Self-awareness
Analyze how abilities change and how they can be expanded.
Developing Positive Attitudes
Analyze how their attitudes influence what they do.
Making Healthy Choices
Understand what “stress” means and describe methods for handling sets.
Respecting Others
Recognize differences in others and evaluate their effect on others.
Gaining Responsibility
Describe how their responsibilities have changed since childhood, intellectually, emotionally, socially and physically.
Developing Relationship Skills


Apply problem-solving skills to conflict situations.
Resolving Conflicts



Use appropriate non-verbal communication.
Making Effective Decisions


Recognize how school decisions influence them.
Apply Effective Study Skills
Learning how to assert themselves by asking questions.
Setting Goals




Evaluate how parents’ goals influence them.
Learning Effectively



Describe how to design study areas at home.
INFORMATION TECHNOLOGY
“The electronic environment makes an information level outside the schoolroom which is far higher than the information level within the schoolroom.   In the 19th century the knowledge inside the schoolroom was higher than outside the schoolroom.   Today it is reversed.  A child knows that in going to school he is in a sense interrupting his education.”

H. Marshall McLuhan

Computers are incredibly fast, accurate and stupid; humans are incredibly slow, inaccurate and brilliant; together they are powerful beyond imagination.”

Albert Einstein

There is no subject called computer studies in the primary curriculum.   The computer is recognized as a powerful took and as such as used in all areas of the curriculum.   The increasing use of technological tools has implications for learning in all areas.

The sensible use of technology in concept development is encouraged as well as technology assisted approaches to problem solving, modeling and investigative activities.  Students are encouraged to learn how to use the computer to publish, research, model, problem solve, display and reinforce skills.

All children are encouraged to develop correct key-boarding habits.

Aims

· To develop skills and knowledge associated with the competent and confident use of computers in a variety of applications

· To improve and develop pupils’ logic and problem solving skills

· To improve pupils’ literacy and numeracy skills

· To support the general curriculum through an integrated thematic approach

· To ensure access to computer technology for all pupils

Guidelines for Computer Use
· Computers are used in the development of thematic and integrated curriculum activities used to support existing teaching strategies
· Computer Programmes are used to assist the development of clear thinking, concise language, orderly presentation of ideas and decision-making skills

· Word processing is used as a tool to assist the development of literacy skills

· The computer Programme includes experiences with publishing, graphics, data-base, spread-sheet, simulation-logic, language activities, the use of the internet and e-mail

ART and DESIGN

The WIS Primary Art Curriculum attempts to weave together the four essentials of learning art.  Wherever possible the art programme will be integrated within the themes.
These are the following :

Creative Expression

Students explore art in a variety of media.  They learn to develop and apply design concepts to expressive and imaginative themes.  They relate art to everyday life.  Students develop their own ideas for art work, refine them, and use media expressively.

Art History

Students are made aware of the artistic traditions of Europe, the Americas, Africa and Asia.  The role of art in everyday life is examined at every year through lessons on art in the community.
Art Criticism

Students learn the process of perceiving, analyzing, interpreting and judging their own and others’ art.   The ability to make informed judgements about art requires critical thinking skills, as well as, knowledge about art.

Aesthetic Perception

Students use their senses, knowledge and feelings to find beauty and meaning in their environment and in works of art.   Lessons at every level heighten students’ awareness in lines, colours, textures and other visual elements.
With all projects and at all levels, students will analyze and work with the elements and principles of art and design.   These include line, colours, shape, texture, value, space, balance, rhythm and movement, proportion, emphasis on contrast, pattern, unity and variety.  Students will work with a variety of media including crayon, pencil, coloured pencils, paint, clay, etc.  Areas of study will include contour and gesture drawing, painting, stippling, weaving, pottery, rubbing, and various types of printing.  As students progress through the year levels, assignments will become longer, more complicated, and increasingly more sophisticated in the use of media.

MUSIC
The Music Education Programme  is  based on an amalgamation  of  various methods-  Orff,  Kodaly, Yamaha -  whose purpose  is  vocal  acquisition  and instrumental  performance.    

 

Fundamental aims are:
development of listening skills

· proper breathing techniques for the correct use of the voice

· developing  a sense of rhythm even through body movement

· activities which enhance ability to  play   an instrument correctly (recorder – rhythmic instrument  – keyboard)

 
GOALS
· Create  an environment  where children can share learning experiences;

· Appreciation  and production of  musical compositions with simple texts,  using  various instruments (rhythmic – recorder   – keyboard)

 

OBJECTIVES

 
Year One 

 
· Perceive  and discern  silence, sounds and noises made my human beings, natural phenomena, objects and musical instruments
· Distinguish sounds and melodies
· Listen carefully and reproduce verbal, corporeal, graphic and pictorial  language through musical parameters
· Research various tones
Year Two

· Distinguish and recognize different melodic themes
· Understand the communicative quality of sounds and vocal intonations
· Listen to music  from  diverse cultures
· Perform as a group (by imitation)  songs  and choruses
· Accompany songs with simple rhythmic sequences

 
Year Three

· Recognize  the characteristics of  sound
· Perform songs in two- or three-part chorus;

· Reproduce rhythmic sequences with voice and instruments;

· Identify the notes on a pentagram and know their value; 

· Recognize pauses.

 

Year Four
· Choose instruments and musical compositions  in order to create  a small orchestra
· Play Polyrhythms
· Sing and simultaneously accompany   songs using simple instruments
· Make vocal and instrumental improvisations
 

Year Five
· Be familiar with  the various individual musical functions (theatre, religious, dance, entertainment, etc)   in diverse cultures, historical periods and contexts
· Learn  fingering technique on  the recorder
· Read music and play simple pieces on the recorder
· Perform in a group (vocal,  recorders,   rhythmic instruments,  keyboard)  
DRAMA in Primary Education

Most lessons centre on a theme or topic and usually follow this plan

· A warm-up or class motivator game

· A short focus exercise

· A small whole group activity

· A role-play or improvised performance

· A debrief segment

Through storey-telling, mime, movement, improvisation, role-play and textual work (with scripts), the following skills are explored and enhanced:

· Teamwork and co-operation

· Listening

· Movement and co-ordination

· Imagination building

· Vocal expression

· Posture

· Concentration

Kindergarten, Years 1 and 2

Lessons concentrate more on spatial awareness, movement and teamwork exercises, with basis character traits being explored.

Years 3 and 4

There is more an exploration of building belief in location, setting and scene development through improvisation, music and mime.

Years 5 and 6

The work is a more thorough exploration of character through improvisation, with an opportunity for performance based work in a theatre in education pantomime or the annual school production.

FOREIGN LANGUAGES

WIS believes that internationalism is promoted through the language studies of the host country as well as through other language studies.     All of the Italian courses have incorporated the  topics into their syllabus.

The Italian as a Mother tongue / Native language course will meet five times a week while the Italian as a foreign language will meet four times a week.

Course Outline

	Course Title
	Target Group
	Course Components

	Italian as a Native Language

(INL)
	Native Italian speakers who intend to follow the National Assessment Procedure
	Five lessons of oral and written with the use of Ministry authorized texts

Two lessons Italian studies within Programme of Inquiry

	Italian as a Foreign Language

(IFL)
	Italian for non-native learners
	Four lessons of thematically developed oral and written Italian based upon the communicative approach


Year 5 students will be introduced to another foreign language.
The aims of the Foreign Language Programme are :

· To acquire communication skills which will enable the students to widen their network of inter-personal relations

· To enable the students to have direct access to information in the target language

· To develop an understanding and appreciation of the culture in everyday life

The students of Foreign Languages will be expected to fulfill the following objectives:

· To follow short spoken classroom instructions

· To use a variety of everyday expressions and responses

· To introduce themselves and other learners

· To ask and answer short, well-rehearsed questions about familiar, everyday topics

· To engage in and sustain a short conversation about a simple familiar theme

· To develop and present sort role-plays and skits

· To write short letter and journals about familiar topics

· To listen to short spoken presentations to extract simple specific items of information

· To give short spoken presentation about familiar  everyday topics

· To read simple short letters, notes, messages, menus, store guides and simple TV guides

· To write short lists

· To write short passages giving simple information

Introduction to Spanish – Year 5

AIMS

· To familiarize the students with the Spanish language

· To encourage their desire to choose Spanish as a foreign language in Middle school.
OBJECTIVES

· To help the students discover Spanish in an accessible manner through oral practice, listening, reading and writing-based tasks
· To expose the students to a variety of situations or activities to establish an understanding of the target language
· To enable students to communicate in basis Spanish using expressions such as greetings, introducing oneself, etc
· To introduce the students to Spanish and Latin American culture
TOPICS

General introduction

How to greet a Spanish speaking person

How to ask people their names

How to ask people where they are from

The days of the week

The months of the year

The numbers up to 10

Some classroom vocabulary and instructions

How to ask for help in class

Colours

Time

Seasons

How to talk about one’s family

Basic descriptions

How to say their names

How to say where they come from

How to ask for directions

How to ask if something is near or far

How to give and understand directions

Ordinal numbers

How to ask for tourist information

How to understand tourist information given

The numbers from 11 to 20

How to buy postcards and stamps and where to post them

Numbers from 20 to 100 and some higher numbers

How to call the waiter and waitress

How to ask for a range of drinks

The names of a number of drinks in Spanish

How to say what snacks I want

The names of a range of snacks

To ask for and query the bill

The numbers from 100 to 1,000

How to ask where to buy souvenirs and say what you want to buy

How to ask for souvenirs

How to comment on price and size

How to understand various shopping phrases

How to ask for an alternative

How to ask and answer questions about your nationality

How to say where you live

How to say your age and b birthday
How to read and fill in a form with personal details

ITALIAN

The Italian Language Programme in the Primary School consists of classes for beginners and for those who are studying Italian as a foreign language (IFL).  The emphasis of IFL classes is placed upon practical, oral communication while that of INL classes is on the development of students’ reading and writing skills.   The Italian Language Programme also aims to develop an understanding of Italian culture and society.

Italian as a Foreign Language (IFL)

The goal of IFL classes is to develop students’ proficiency in using the language to enable them to gain and give information relevant to their everyday life.  Students learn language and culture in the context of real-life situations through activities.

There are six IFL levels, and all the levels share a common monthly theme.  Level appropriate vocabulary and grammatical structures are introduced and reinforced.   The number of levels covered will vary depending on the year level.

The themes covered through the year include:

· Introduction to Italy/Italian

· Personal identification

· My day at school

· Health, illness and emergency

· Getting around

· Shopping

· Food and drinks

· House and home

· Recreation/social occasion

Emphasis is placed on developing listening and speaking skills for Years 1 to 3.   For Year 4 onwards, developing communicative skills in reading and writing are emphasized in addition to aural/oral skills.

Italian as a Foreign Language Level 1

Topics

· Self-introduction

· Counting

· Family members and pets

· Describing weather

· Identifying classroom objects

· Identifying parts of the body

· Identifying vehicles

· Requesting for things at a shop

· Identifying rooms

Italian as a Foreign Language Level 2

Topics

· Giving personal information

· Counting

· Introducing family members

· Identifying classroom objects

· Expressing physical condition

· Asking and giving directions

· Identifying shops

· Requesting and buying things at a store

· Identifying food and drinks

· Identifying rooms

Italian as a Foreign Language Level 3
Topics

· Describing objects with adjectives

· Asking the time

· Giving factual information about self and family

· Identifying places in school

· Requesting emergency help

· Identifying places on a map

· Describing action

· Identifying stores and objects with adjectives

· Expressing likes and dislikes

· Describing one’s home

Italian as a Foreign Language Level 4

Topics

· Talking about vacations

· Introducing a friend

· Taking a friend around school

· Going to the doctor

· Taking a trip

· Taking a friend shopping

· Ordering food on the telephone

Italian as a Foreign Language Level 5

Topics

· Talking about vacations
· Exchanging personal information

· Making an ideal school

· Explaining an emergency situation

· Giving directions to a taxi driver

· Reading train maps

· Recognizing signs at stores and shopping areas

· Expressing preference

· Talking about Italian houses

· Inviting friends over to one’s home

Italian as a Foreign Language Level 6

Topics

· Talking about vocations
· Exchanging personal information

· Interviewing

· Describing an ideal school

· Reporting an emergency situation

· Creating an imaginary town

· Buying souvenirs

· Future plans

Italian as a Native Language

Those students who are native and near-native speakers of Italian join the INL class of each year level.   The objective e of the INL class is to provide the students with competence in reading and writing Italian with the use of textbooks authorized by the Ministry of Education for Italian Primary Schools.

Italian as a Native Language
Year 1
· Reading and writing of Italian

· Usage and pronunciation of particles

· Reading of sentences and simple children’s stories

· Writing short informative passages in Italian

· Polite forms

· Grammar and vocabulary building

Italian as a Native Language
Year 2 

· Solidifying Italian writing

· Discussions on familiar topics

· Describing experiences and past events

· Creative and informative writing

· Grammar and vocabulary building
Italian as a Native Language

Year 3 

· Poetry

· Writing descriptive sentences and compositions

· Reading fairy tales and stories

· Telling stories

· Thematic discussions

· Grammar and vocabulary building
Italian as a Native Language

Year 4 

· Poetry

· Selected novels and stories

· Reading descriptive and scientific accounts

· Discussions on contemporary issues

· Writing essays and compositions

· Grammar and vocabulary building

Italian as a Native Language

Year 5 

· Poetry 

· Reading stories and novels

· Writing descriptive and informative passages

· Writing essays and compositions

· Discussions on current topics

· Creative writing

· Grammar and vocabulary building
